



















The  fundamental  thesis  of  the 
book  could  be  summarized  as  fol-
lows:  critical  thinking  is  closely  re-
lated to philosophy, logic, and ethics 
and is as such also linked to the teach-
ing  of  philosophy,  logic,  and  ethics 
in  schools.  The  rules  of  formal  and 





However,  a  more  thorough  analysis 
shows  that  the  book  provides  two 
levels of argument. On the one hand, 




chapters  of  the  book  coincide  with 
the three high school subjects taught 
in  Croatia:  (the  history  of)  philoso-
phy,  logic  and  ethics. Thus, what  is 
under consideration is not merely the 
relation  between  philosophy  and  its 
disciplines  and  critical  thinking,  but 




tory  of  philosophy  in  the  second 




a  history  of  contributions  towards 
critical  thinking.  Epistemological 
discussions  always  relate  to  critical 
thinking  and  are  in  part  discussions 
of  critical  thinking  itself. Especially 
the pages dealing with Socrates, Ba-




thinking,  their  way  of  thinking  ap-
pears to be completely modern. Pas-
sages from their writings could easily 
be  transferred  into  modern  critical 
thinking  textbooks which  aptly  cor-







is  not  merely  a  method,  but  rather 





only  because  of  his  considerations 












think  and  foster  teaching  methods 
that are based on the rational process-
ing of information.
This  chapter  also  contains  an 
analysis of all  three Croatian syllabi 





for  critical  thinking.  The  analysis 
clearly shows that no syllabus or ap-
proach to teaching philosophy can in 
itself  guarantee  that  philosophy  les-












chapter  is  that  throughout  history, 
the  development  of  critical  thinking 
has  been  inextricably  linked  to  phi-
losophy. It could even be said that the 
result of Ćurko’s overview of the his-
tory  of  the  relation  between  critical 
thinking  and philosophy  is  also  that 
critical thinking acquires a historical 




primarily  to  philosophy,  and  only 
then to psychology and pedagogy.





logic  is  required  for  critical  think-
ing. As  it  turns out,  there  is no sim-
ple answer to this question. Teachers 
and  moderators  of  critical  thinking 
workshops must be equipped with a 
profound  and  systematic  knowledge 
of  formal  and  informal  logic.  Criti-
cal  thinking  is  not  possible  without 
using  logical  rules.  Logic  is  a  tool 
that  makes  critical  thinking  possi-
ble  in everyday  life. However,  there 
is a clear distinction  to be made be-
tween  the knowledge of  logic  that a 
teacher  or  moderator  must  possess 
and the knowledge that is relayed to 
students  or  workshop  participants. 
When  it  comes  to  workshops,  it  is 
the  age of participants  that  needs  to 
be considered. Younger students need 




more  logic  knowledge  can  gradu-
ally  be  transmitted.  Given  that  the 
knowledge  of  logic  is  indispensable 
for critical thinking, the teacher must 







having  formally  learnt  them, aware-
ness and reflection of the rules is in-
strumental  for  critical  thinking. The 
author  thus comes  to  the conclusion 
that the best solution would be to in-
troduce a school subject on logic and 
critical  thinking  which  would  relay 
the  knowledge  of  formal  and  infor-
mal logic and immediately relate this 
knowledge to critical thinking.
The  forth  chapter  on  ethics  and 
critical  thinking  defines  the  relation 
between ethics and critical  thinking. 
Ćurko  advocates  that  critical  think-
ing plays a crucial role in moral edu-
cation.  If moral  stances  are  adopted 
without  reflection,  such  stances  are 
unfounded. Traditions that are adopt-












only  become  one’s  own  once  they 
have been consciously adopted; only 
the  moral  stances  that  have  passed 
one’s  critical  scrutiny  can  truly  be 
deemed one’s own. Critical  thinking 
plays a key role in this process. The 
reflection  of  the  individual’s  moral 
development  and  the  development 
of moral  judgement  thus points  to a 
distinct  moral  dimension  of  critical 
thinking.
The  fifth  chapter  is  devoted  to 
philosophy for children, a new phil-
osophical  discipline  which  aims  to 
teach children how to think critically, 
as well as to its relation to philosophy 
and  to  critical  thinking.  The  analy-
sis  focuses primarily on  the  relation 
between  the  three  types  of  thinking 






option  to consider when  it comes  to 
the relation between critical, creative 








is  an  important  contribution  to  the 







cal  reasoning,  and  incentives  to  ex-
press one’s own opinion in students. 
It shows the relevance of philosophy 









What might  be  a  valuable  contribu-
tion to the topics covered in the book 
is a chapter that would apply critical 
thinking  to  critical  thinking  itself. 
This is implied in the book, partially 
developed here and there, but a spe-







insists  that  pupils  should  not  learn 
facts  but  rather  learn  how  to  think. 
However,  it  is no  rarity  for  teachers 
to  encounter  pupils  with  very  little 
knowledge  of  basic  facts  about  our 
society, history, or particular area of 
knowledge. It seems that once a cer-
tain  valuable  competence  in  society 
becomes  recognized  as  important, 
it  also  tends  to become  fashionable. 
As  a  result,  it may  be  hailed  as  the 
solution to all problems and become 
the  sole  focus  of  implementation, 
while  all  other  aspects  fade  in  the 
background  and  other  perspectives 
are  deemed  less  important. At  such 
times,  it  would  be  wise  to  remem-
ber  that every position has  its  limits 
– and, in our case, it would be inter-
esting  to  examine  the  limitations  of 
critical thinking. On a more personal 

















Filozofija  odgoja,  i  kao  Filozofija 










i  priprema  za  određeno  zanimanje 







povezane  dimenzije.  Filozofirati  o 






Međutim,  sustavni  pregledi  takvih 
